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ABSTRACT
The study investigated preventive and curative guidance in education. Specifically, it ascertained the relationship among education, guidance, and counselling; explored the disparities and similarities between preventive and curative guidance in education, the aims and objectives of preventive and curative guidance programme, the pivotal principles upon which preventive and curative school guidance revolves, and the channels of reaching students with preventive and curative guidance in education. Finally, it explored composition of effective school guidance team. Being qualitative in approach, the study employed ex post facto, and reviewed extant literature to achieve the objectives of the study. Six research questions guided the study. It was found that mutually complementary relationship exists among education, guidance, and counselling in education; though disparities exist in preventive and curative guidance in education even as the services overlap; the aims and objectives of preventive and curative guidance in education is to assist students weaken or remove obstacles in their trajectories toward self-actualisation; and creative channels for enlisting students into preventive and curative guidance education are institutionalisation of guidance and counselling services in schools, use of group guidance and group counselling, use of Counselling Bullettin Board, among other findings. Appropriate recommendations were made.
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INTRODUCTION
Education represents every communal way of bringing up the younger members of the society such that the ones brought up can contribute meaningfully to themselves, and the development of the society where they live in. With schools’ takeover of parts of the hallowed responsibilities of parents and guardians (in loco parentis) of students in their care, it behoves schools anticipate that students would meet some problems on their path toward meeting the aims and objectives of being educated, as well as those problems blocking the realisation, and maximisation of their potentials. Consequently, schools need to put up requisite assistive programme(s) to help them overcome the problems, the schools have realised that students may not be able to solve the problems alone by themselves. The results of the schools’ efforts can be seen through preventive and curative guidance in education, which has dovetailed into present-day school guidance and counselling services across different levels of education. What then is the nexus between education, preventive guidance, and curative guidance in education? What are the dividing lines and lines of sameness between preventive guidance, and curative guidance in schools? What are the pivots upon which the preventive and curative guidance in education should rest? What channels and resources are readily and creatively available to enlist students into school preventive and curative guidance in education? How should this programme be evaluated for effectiveness? It is to be able to provide requisite answers to these salient questions that motivated comprehensive exposition into preventive and curative guidance phenomena, which is the focus of this paper.
Objectives of the Study 
The study investigated preventive and curative guidance in educational as its main focus. More specifically, it ascertained the nexus of education, guidance, and counselling; investigated existing differences and similarities between preventive and curative guidance in education, established aims and objectives of preventive and curative guidance in education, investigated the guiding principles for the institution of school guidance programme across levels of education, investigated avenues for reaching students with preventive and curative guidance programme, as well as ascertained how school guidance committee is composed for effectiveness.
Research Questions 
1. What relationship exists between education, guidance, and counselling in education? 
2. What are the inherent differences and similarities between preventive and curative guidance in education?
3. What are the aims and objectives of preventive and curative guidance in educational setup? 
4. What principles should guide institution of preventive and curative guidance in education? 
5. What are the channels through which students should be reached with preventive and curative guidance in education? 
6. How is school guidance team composed for effectiveness?

METHOD
The study used ex post facto research design, using existing data. In employing this method, the researchers reviewed existing literatures on education, guidance, counselling, preventive and curative guidance in education, including aims and objectives of preventive and curative educational guidance. The literature includes findings from qualitative and quantitative studies of earlier researchers, both locally and internationally, with a view to providing answers to the research questions raised for the study, so as to fully attain the objectives of the study.

RESULT AND DISCUSSION
Education, Guidance, and Counselling 
Education has been defined variously by different individuals and organisations over time. To Adeyinka (2020), education is the process of acquiring societal beliefs, knowledge, skills, and values, facilitated by adult members of the given society; it is also the process of transmission and renewal of the culture of any given society. Simply put, Adeyinka sees education as the process of socialisation and internalisation of the total values of the society into which an individual has been born to live and work in. There are three types of education, according to Asuka (2013), namely informal, non-formal, and formal education. While informal education takes place everywhere, wherein adult members vicariously partake in it, enabling children to learn it through observation and imitation of the adult members of their society, the non-formal education goes a step further by specifying acquisition of competence and skills in specific trade, occupations, and professions such as bricklaying, carpentry, dyeing, masonry, painting, goldsmithing, tanning (depending on the valued occupations of the community in context), with a view to making every member of the society productively contribute to the growth and development of their society, formal education is the modern day type of education given by teachers or instructors to learners, wherein teachers assess the extent of learners’ mastery of what they are taught from time to time.
Guidance, according to Oladele (2007:2), is multidimensional in meaning, as it could refer to a concept, educational construct, or educational service. As a concept, it refers to the use of a point of view to assist an individual; as an educational construct, it denotes provision of experiences to aid pupils toward self-understanding, and self-acceptance in order to live effectively in their society; whereas as a service, it connotes procedures and processes put in place to accomplish a helping relationship, such as counsellor-client. Arising from these, Oladele summarises that guidance connotes everything that is done by one person (or institution) to students to steer their choices, adjustment, and problem-solving, so as to shield and guide the development of the benefiting students. More succinctly, guidance is the process of helping individuals to understand themselves and their world (Shertzer & Stone, 1976, in Adana, 2014: 56). 
Counselling describes a person-to-person relationship wherein a professionally trained and certified individual (counsellor) assists another individual (client/helpee) to resolve an entangling problem. A counsellor is by virtue of their training and experience the trained and certified individual who strives to assist the client/helpee in the relationship. It is in the course of counselling clients/helpees in need that counsellors enter into the helping relationship in order to perform the helping roles (Olatomide et al., 2016). To Nystul (2019:2), it connotes the help given by professionally trained counsellors to clients in any area of human need, using any mode of delivery (individual or group), and in the process, employing a variety of appropriate counselling strategies to help such clients evolve desirable changes capable of enhancing their wellbeing. These changes, according to Nystul, may bring a number of outcomes such as enhancement of coping skills, improved interpersonal relationship skills, promotion of effective decision-making skills, facilitation of behaviour change, to list a few. Furthermore, American School Counselling Association (2007) in Nystul (2019: 350) affirmed counselling as a process of helping beneficiaries to make decisions and change in behaviour. Interestingly, the benefits of school counselling extends to stakeholders - students, school management, school personnel, families, members of the community, employers of labour, and government (Nystul, 2019: 350).
Historical Metamorphosis of Guidance Services, and its Integration into Educational System
Historically, organised guidance services came into existence as a way to help youths in a variety of problem areas, particularly in assisting youths to understand their strength and weaknesses, so as to use these knowledge in vocational choice. Thus, school guidance (and counsellors’) roles and functions have evolved over time, and by its evolvement, it has changed name. As recorded in several literature, from the US where formal counselling is believed to have emerged, the periods 1909-1920 was identified as the commencement of school counselling as a field of specialisation, with its origin traced to the epoch-making work of Frank Parson (1909), and George Merrill, including other personalities who offered vocational guidance in US schools. Following this, during the 1920s, the focus changed from vocational guidance to helping with personal adjustment, while the 1930s ushered in the period to differentiate vocational guidance from general (or global) guidance. 
Correspondingly, while vocational guidance denotes assistance given to people to make effective vocational choice, preparation for entry into the vocation, placement, advancement, and success in it, general guidance refers to the total assistance given to individuals grappling with problems of adjustment in all domains of life family, friends, health, and work, among others. From the same 1930s, school counsellors began to use more formal names such as counselling, information, assessment, placement, and follow-up to describe what took place in the helping process. In the 1960s, the objective shifted guidance being adjustment to developmental guidance, which emphasises the need for understanding and working with students from developmental perspective. Additionally, it focused on preventing problems instead of assisting students to adjust to their problems. From the 1970s onward, guidance has dovetailed into school counselling services (Adana, 2014, in Idowu, 2014:56-57; Ihuoma, 2021; McLeod, 2003:31; Nystul, 2019:347-349).
Differences and Similarities between Preventive and Curative Guidance in Education 
Conceptually, “preventive” is an adjective derived from the verb ‘prevent’. Mayor et al. (2009:1373) in the Longman Dictionary of Contemporary English explained “preventive” as “intended to stop something you do not want to happen, such as illness, from happening”. It is synonymously used as preventative. Arising from this, preventive guidance in education connotes every measure, action, or strategy instituted at any level of education, in order to avert avoidable problems from befalling students – which problem could obstruct their attainment of the goals and objectives of education, and overall wellbeing. The philosophy underpinning this is that, preventing a problem is relatively cheap, time-saving, and potentially prevents wastage of other resources than looking for permanent solution when preventative measures must have failed. Practically, this explains why preventative guidance programmes for students usually revolves around topics such as: How to prevent …”, “How to avoid …” etc. A list of such initiatives include: How to avoid coming late to school; how to avoid internet addiction; how to avoid teenage pregnancy; how to avoid low self-esteem; how to prevent examination malpractice; how to prevent poor time management; and how to avoid drug abuse, to list a few. Preventive guidance historically took root during the 1960s when the focus of guidance in education was altered from being directed toward adjustment to developmental concerns to preventative guidance, aimed at blocking occurrence of problems rather than working to solve students’ problems after their existence (Nystul, 2019:348). Thus, preventive guidance in education came much later after curative guidance has taken its root.
Conversely, “curative”, also an adjective, is explained by Mayor et al. (2009:412) to mean being “able to or intended to cure illness”. It is synonymously used as heal. Thus, curative guidance in education describes all actions, measures, and strategies instituted in the school system so as to reduce, weaken, or terminate existing problem afflicting any students, so they could maximise what is left of their abilities sand potentialities toward self actualisation. The philosophy underlying this is “better late than never”, meaning that, it is desirable to halt further damage to students’ wellbeing at the moment, of any given problem, having missed the opportunity to receive such intervention much earlier. In practical delivery, curative guidance programme is usually titled: “How to manage …” How to control …”, and “How to stop …”, etc. Converting from the list of preventive guidance initiative (earlier provided in this write-up), examples of curative programmes could be titled: “How to stop coming late to school, how to manage internet addiction, how to manage teenage pregnancy, how to control low self-esteem, how to stop examination malpractice, how to manage poor time management, and how to stop drug abuse, among others.
It needs be emphasised experientially that, while preventative (or avertive) guidance offers opportunity for students to employ personal resources to maximise preventive guidance with little or no additional external help from helping professionals, students in need of curative (or terminative) guidance must require external help from helping professionals (depending on the nature of the problem) to walk through because there is already an existing problem, and tarrying further in the problem without professional help could exhaust students’ personal resources, leading to physical and psychological breakdown. The table following this list of disparities succinctly puts the differences into perspective.
Table 1: Differences between preventive and curative guidance in education
	Preventive guidance in education
	Curative guidance in education

	It is intended to disallow students from running into avoidable problems.
	It is intended to stop further harm to students after it has happened to them.

	It is synonymously preventative or avertive in nature. 
	It is synonymously terminative in nature.

	It is usually introduced in themes such as “how to avoid”, and “how to prevent” certain thing from happening.
	It is usually introduced in themes such as “how to stop”, “how to terminate”, and “how to control” certain existing situation.

	Its existence came after more than four decades of existence of curative guidance.
	Its existence predates preventive guidance by well over four decades.

	It offers opportunity for students to deploy personal resources with little or no additional professional help.
	It compels students to seek professional help to navigate existing problem(s), as personal resources would be inadequate to manage it.



There are some similarities between preventive and curative guidance in education. Firstly, the two services are intertwined, such that there is as much preventive guidance in curative guidance, and curative guidance in preventive guidance. Secondly, both preventive guidance and curative guidance are instituted in the school system to assist benefiting students to overcome problems on their way toward self-actualisation. Similarly, both of them are provided by helping professionals, with school counsellors as leader of the team. Furthermore, both preventive guidance and curative guidance can be provided, using individual and group mode of delivery. Lastly, recipients of both services are called clients. Not minding the dividing lines of differences and sameness between preventive guidance and curative guidance, the two services have been compressed into what is generally called school guidance and counselling services in present-day schools.
Relevance of Guidance and Counselling Services in Educational Setup 
The Federal Republic of Nigeria (2013:38) described school counselling as a critical part of educational support services that facilitate the implementation, and attainment of educational policy, goals and objectives, culminating in effectiveness of educational system. Similarly, it is acknowledged globally that guidance and counselling is indispensable to the attainment of the goals and objectives of education at different levels of education, namely primary, secondary, and tertiary. Parallel to this, Nystul (2019:350) affirmed that school guidance and counselling programme facilitates social, educational, career, and personal development of students, so they could become responsible, and productive citizens. In that connection, school guidance programme has been categorised into six, namely appraisal services, counselling services, information services, orientation services, planning, placement, and follow-up, and referral services (Eyanro, 2009:19-29; Oladele, 2007:7-12). Specifically, McLeod (2003:12-13) succinctly itemised these roles to encompass acquisition of social skills, behaviour change, cognitive change, empowerment, enlightenment, generativity and social action (that is, inspiring people to care for others, and transfer the knowledge, insight, problem-solving, psychological education, relating with others, restitution, self-acceptance, self-actualisation, self-awareness, and systemic change. 
Furthermore, studies on the relevance of guidance and counselling services have shown that these services support both governments and educational managers in acquiring the skills, attitudes, and competencies needed to formulate educational goals and objectives across different levels of education. They also assist students in developing the attitudes, competencies, and skills required to achieve these goals and objectives as set by the government. In addition, guidance and counselling contribute to the development of a sense of responsibility, facilitate smooth transitions between classes and educational levels, and enhance self-knowledge. They also promote effective communication skills, support career exploration, planning, and decision-making, and foster greater self-acceptance and improved self-esteem. Moreover, these services address sexuality-related concerns and help students acquire effective coping strategies for managing life stressors. Altogether, these benefits enable learners to maximise their potential and educational opportunities, ultimately leading to increased productivity, personal wellness, and societal development (Egbochuku, 2008; Idowu, 2014; Ihuoma, 2021; Shertzer & Stone, 1974, in Oladele, 2007:7-12). One could include consultancy as part of the roles. Interestingly, the guidance and counselling services in focus could be via face-to-face, or online – the latter having more advantages for the withdrawn, isolated, poor self-disclosure, and poor help-seeking attitudinal students (Adebowale & Popoola, 2011). 
Principles Guiding Establishment of School Guidance Programme 
Given the critical role of education, and the supportive role of school guidance programme to enhance personal, social, educational, and career development of students for them to become responsible, and productive citizens (Nystul, 2019:350), preventive and curative guidance must have fundamental ideas upon which it should be based. Thus, for such programme to be effectively preventive and curative (that is, being able to effectively shield students from running into avoidable problems, as well as halting further damage inflicted by ongoing problem afflicting students), it must be “Guidance For All” (GFA), (that is, meant for everybody within the school system – both the problem shooting, the ever obedient, the educationally bright, the academically poor, the gifted, talented, the creative, as well as the challenged students); the objectives must be based on identified needs of the students to be served by the programme, formulated into school policy; it should be continuous, sequential, comprehensive, and developmental, (meaning that, it must be integrated into each level of education, and covering the entire students’ lifespan); it must emphasise freewill of each student to participate without coercion; the inclusion criteria must extend to all school personnel to assume responsibility in one area or the other; the guidance programme should be anchored by well-qualified guidance counsellor who plays a leadership role, who enlists the support of everybody, and is accessible to all school personnel; it must be provided to students with strict adherence to ethical standards, including referral of cases outside the competency of the school team to appropriate resource professional (Eyanro, 2009:5-37; Idowu, 2014:12-14; Ihuoma, 2021; Nystul, 2019:344). To this writer, the programme must additionally be evaluated periodically in order to ascertain the extent to which the objectives of the guidance programme has been achieved, as this would provide opportunity for modification, where necessary. 
Exploration of Counselling Needs of Students, its Domestication, and Attainment Strategies 
There are different stages in the growth and development of human beings, and differences exist in the counselling needs of students based on their stage of development, and level of education (Freud, 1938; Erickson, 1963; Havighust, 1972, in Adegoke, 2014:27 29). Given these differences in peoples counselling needs, the first step in the exploration of students’ needs is needs assessment, which would reveal specific areas of needs of the students - individually, and in groups. Instruments that are readily available to investigate students’ counselling needs include observation, rating scale, questionnaire, organised records, checklist, and interview, which could be standardised, or teacher-made. Locally made standardised instruments are available in different climes. In Nigeria, for instance, these include Adolescent Personal Data Inventory (APDI), Student Problem Inventory (SPI), Study Habits Inventory (SHI), Vocational Interest Inventory (VII), and Motivation for Occupational Preference Scale (MOPS), to list a few. Among the foreign standardised instruments are Vocational Interest Inventory (VII), Vocational Preference Inventory (VPI), Differential Aptitude Test (DAT), Kuder Preference Record (KPR), Career Assessment Inventory (CAI), Self-Directed Search (SDS), Minnesota Importance Questionnaire (MIQ), Kuder Career Search (KCS), Career Decision Scale (CDS), RIASEC Test, Career Path Inventory (CPI), to list a few (Nystul, 2019:90; Oladele, 2008:161; Sharf, 2006: 443). 
Consequently, counselling goals designed to meet students’ needs and challenges must take cognisance of their respective age level, developmental tasks, and these must inform the selection of counselling strategies to attain the set objective(s). Taking cognisance of this, a counsellor may be proficient in career counselling for a particular age group, or cultural group but become incompetent in another context with similar group. Relatedly, Welfel (2016:95) declared that a counsellor in a college who applies a given career counselling approach they use with university students to those in middle school is unlikely to achieve success with the students, showing limits of proficiency with different client populations. Similarly, Nystul (2019:349) relying on American School Counsellor Association’s (1990) harmonisation of the roles and functions of school counsellors working in elementary, middle, and high schools emphasised the need for comprehensive developmental school guidance model, concluding that school counsellors should adjust and harmonise school guidance programme to the level of development of the benefitting learners.
Composition of School Guidance Team 
It must be emphasised that although the school counsellor remains the leader of every school guidance programme, they cannot do it all alone. Besides, it should also be noted that the students who gain so much from the school guidance programme belong to different classes, where class teachers know the students adequately well compared to the school counsellors. It is this realisation, and some other limitations bordering school counsellors, that behoves school counsellors to institute a team to work with for effective guidance programmes. 
Experientially, having received every administrative backing from school management, the next step is for the school counsellor to reach out to the school personnel, and inform them about the goals and objectives of the programme to be instituted, and formally seek their cooperation in the implementation toward its success. Following this, the school counsellor should prepare the number of committees that the guidance programme would be anchored upon. Then, the school counsellor first asks for volunteers into each of the committees, having given them orientation on their roles. But where volunteers are reluctant, members can nominate other members to these committees where they are quite sure they can perform well, based on their knowledge of the individuals so nominated. 
The school guidance personnel include academic staff (that is, teachers), administrative staff (that is, principals, vice principals, clerical officers, librarian, matrons, stewards, boarding house personnel), the school health personnel, non-academic staff (especially involved in various co-curricular activities), the school psychologist, the school social worker (where available), parents, employment agencies, professional associations, and inspectors of schools, lawyer, police, including imams and pastors (Adeoye, 2014, in Idowu, 2014:68; Oladele, 2007:125-130). Among the committees that are indispensable in every school guidance programme are Continuous Assessment, disciplinary, placement, and follow-up, timetable, and evaluation. Other committees may be necessary, according to the school environment and needs. Finally, the relationship between school counsellors, each of the committees, and the entire team members of the school guidance programme is that of a working relationship; it is collegiate; it is highly symbiotic, with school counsellors being highly accessible to all, while coordinating all activities of each committee.
Points of Connectedness of Students to Preventive and Curative Guidance Programme Institutionalisation of Counselling Services Across Levels of Education 
In a study that explored the perception of Nigerian primary school teachers of the need for professional counsellors in public primary schools, Olatomide et al. (2014) found a high need for professional counsellors in primary schools; male teachers showed greater need than females; upper primary class teachers (4-6) reported the highest need, followed by teachers in lower primary (1-3), while preschool teachers (Nursery/Kindergarten) reported the least need; teachers with bachelor degree expressed the highest need, followed by Associateship Certificate in Education (ACE) and those with Nigeria Certificate in Education (NCE), and teachers with the least educational qualification (TC II) expressed the least need. Implied in this study are, namely female teachers will likely tolerate undesirable behaviours in learners than male teachers, perhaps due to societal expectations where females are expected to be more caring and nurturing; the higher the class of the pupils, the more the need for professional counsellors as perceived by teachers; and the more educated teachers are, the more disillusioned about the relevance of professional counsellors in primary school. Interestingly, studies such as that of American Academy of Pediatrics (2008), Earle (2013), National Teachers’ Institute (2000), as referred in Olatomide, et al. 2014) proclaimed that the longer children’s abnormal pattern of development and behaviour lingers, the more established and entrenched they become, and the more seemingly intractable it becomes, which means that the beginning of adolescents and adults’ maladjustment may have taken their roots in early childhood years. 
Thus, preventive and curative guidance must commence from primary education. Olatomide et al. (2014) revealed that provision of counselling services could assist pupils to develop desirable attitudes, effective communication skills, desirable interpersonal skills, improved school attendance, and ease of transition from one class to the other, and from one school to the other, among others. These would establish and actively promote their wellbeing in all domains of their existence. It must continue at secondary education (or post primary) education, and proceed at the tertiary education level. These include all post secondary school education. In Nigeria, technical colleges, colleges of education, monotechnics and polytechnics, including universities are encompassed in this. In a study that examined the perception of Nigeria Certificate in Education (NCE) students of the National Teachers’ Institute (NTI) by distance learning in Ondo State, Nigeria, it was found the respondents reported positive perception of the need for professional counsellors in the Institution, not minding their sex, age bracket, or marital status. 
Assembly ground, and institutional hall 
Experientially in Nigeria for instance, management of primary and secondary schools do gather students for prayer prior to entering their classes for their daily school activities. This gathering could be very useful to disseminate educational, vocational, and socio personal information to students. It could be on issues of interest to students such as admission into post-primary or tertiary institutions, how to avoid lateness to school, how to prevent communicable diseases, how to use the sick bay, how to make a lasting interpersonal relationship, depending on observed (or investigated) needs of the students in the school. 
Role of Counselling Bulletin Board (CBB) 
For effective preventive and curative guidance in education, each school counsellor must make provision for, and effective use of CBB. The CBB enables school counsellors to disseminate educational, vocational, and personal-social information on the board; this is what differentiates the CBB from the general school board. The CBB is expected to be partitioned into three domains, namely educational, vocational, and socio-personal – to display applicable information, and the said information must be updated from time to time. Examples of information that could be pasted include: How to build your self-esteem, how to make lasting interpersonal relationship, subjects to study to enter into some courses, effective time management skills, how to avoid lateness to school, how to prevent communicable diseases, how to use the sick bay, etc. 
Orientation day or week 
Orientation is the process of acquainting individuals with requisite pieces of information sufficient to make the recipients live a seamless and adjusted lifestyle in their environment. Orientation service could be periodic, or annual. For the latter, it is the usual provision of information to assist new entrants and the settled ones into an institution (place of work, school, new members of a committee, etc) to make them know how they should live in the new environment to enhance their wellbeing. An example of this is the type given to students who gained admission a into new school, or adults into a place of work. The periodic orientation is provided to students at regular intervals, depending on the prevailing occurrence in the school environment. It could be termed “emergency” orientation. An example is provision of information on how to avoid the spread of an endemic disease, how to be security conscious, etc. In tertiary institutions, it could be semester-by-semester orientation to enable students know when to register their courses, calculation of Cumulative Grade Point Average (CGPA), how to obtain leave of absence, etc., in addition to what their part advisers would have told them. In Obafemi Awolowo University, this is called colloquium. 
Referral services from school guidance team, and from school to other outside resources 
In the constitution of each school’s guidance committee, each member would have been given orientation on their roles. Specifically, every teaching and non-teaching personnel has to serve as referral agent to school counsellor; they should serve as the eyes and ears of the school counsellor where the counsellors are not present. The school counsellors too have professionally ethical responsibility to refer cases outside of the school’s resources to appropriate resource, after due process. 
Use of group guidance and group counselling approach 
The mode of delivery of counselling services has been classified into two, namely individual (that is, one-on-one), and group, with the group mode further divided into group guidance and group counselling. From the US, through Africa, to Nigeria, and across the world, literature shows the extent of imbalance in counsellor-student ratio in schools (American School Counsellor Association, ASCA, 2016, in Welfel, 2026:100; Gachenia & Mwenje, 2021; Olatomide, 2025, in print), which gives credence to the ineffectiveness of the use of individual counselling which most counsellors are adept in. This imbalance in counsellor-student ratio could lead to burnout, and distress on school counsellors, which could undermine counsellors’ effectiveness in their school of practice. Resultantly, Welfel (2016:100) submitted that in schools where counsellors are overstretched with unmanageable caseloads, it would become impossible to meet the needs of the teeming students – educationally, emotionally, and psychologically. As a way to buffer this imbalance, Olatomide (2025, in print) reiterated the need for new horizon in the training and retraining of school counsellors in the art and act of group guidance and group counselling, as well as clients’ portability from individual to group guidance, to group counselling, and reversing to individual counselling, as the need arises.
Crises anticipation and intervention plans 
Crisis is inevitable in people’s lives. Irrespective of the type of crises - whether anticipated life transitions (children entering school, intra-classes or inter-schools transitions, teenage pregnancy), dispositional (lack of information and encouragement to solve an entangling problem), traumatic (severe injury or illness, natural disasters, unexpected or violent death of loved one), maturational-developmental (sexual identity, value conflicts, dependency in teenagers and young adolescents), psychopathology-induced (emotional crises powered by existing psychopathology antecedents), or psychiatric emergencies (severe suicidal children, drug abuse, acute psychoses, untamed anger) (Sandoval, 2002:5-11), school authorities must make adequate preparation for crisis prior to its occurrence, with a view to assisting students navigate emotional hazardous situations seamlessly, and to buffer crisis should it develop when individual coping strategies must have failed. Having stressed that crisis intervention counselling is not the same as the usual school counselling, as both have different goals (Sandoval, 2002:13), it behoves each school to have a separate crisis intervention counselling office, different from the general counselling office. 
Reaching out to students in their comfort zones 
School counsellors and para-counsellors should engage in participant and non participant observation in students’ gatherings in schools so as to have first-hand information about students’ needs that may never be made known to them. This would enable them to provide interventions capable of meeting the observed needs among the students – educationally, and in other domains. Experientially (and as reported in some studies), some students have poor distress disclosure attitude and poor help-seeking behaviour, thus preventing them from seeking help from help desks, even when they are discomforted, endangered, and distressed. Consequently, on the one hand, school counsellors (and para counsellors) should move out of their offices in schools, carrying with Students’ Needs Assessment instrument (checklist, questionnaire, rating scale) for students to fill-out and encourage them to meet them at designated offices. This may assist counsellors to reach a large number of students in need of counselling intervention than few students who may self refer. On the other hand, school management, especially university management, should facilitate provision of online counselling services in their institutions, such as obtained in Obafemi Awolowo University, Ile-Ife. These provisions would enhance attainment of the goals of preventive and curative guidance in education in schools (Adebowale & Popoola, 2011; Olatomide, 2025, in press; Welfel, 2016:146-147). 
By and large, effective use of each of the resources and avenues identified in this write-up to reach students with available school preventive and curative guidance could potentially facilitate the attainment of each school’s goals and objectives of such guidance programme in education.

CONCLUSION
Education exists to enable recipients become responsible members of their society. Both preventive and curative guidance in education, individually and collectively, are known today as school guidance and counselling services. It is the helping services instituted in schools to facilitate attainment of the goals and objectives of education at different levels of its existence, and to similarly remove or weaken obstacles in students’ trajectories toward self-actualisation. Anchored by professional school counsellors and their team, the programme is expected to be guided by certain principles for its effective running, and it ought to be periodically evaluated to ascertain the extent of attainment of the goals and objectives of the initiative for overall effectiveness.
Recommendations 
To start with, government should legalise provision of guidance and counselling services across all levels of education, and professional counsellors should be employed to offer counselling services in each of these levels of education. Given counsellor-client imbalance, adequate number of qualified counsellors in proportion to the population of their students should be employed – for counsellor effectiveness. Next, school management should allow the counsellors so employed to function as professional counsellors to assist students in need of counselling intervention rather than turning them into administrators’ errands staff. Also, school counsellors should be encouraged and assisted to go for refresher courses, conferences, seminars, and workshops – both locally and overseas, to update their professional skills because knowledge is dynamic and not static. In like manner, the counsellors should be allowed to pursue further education to up their credentials. 
Similarly, acknowledging that crisis is unavoidable in students’ lives, and crisis intervention counselling significantly differs from the generic counselling, the implication can be drawn that each school should have a separate office designated for crisis intervention counselling, as separated from the everyday counselling office. Having considered what negative weight of unmanaged grief could cause to individuals behaviourally, vocationally, emotionally, mentally, physically, and on the psychological health of individuals in grief, Olatomide (2024:177, 196) underscored the imperativeness of commencing sufficient training of counsellors in grief and trauma counselling in the course of their professional training, with a view to properly enriching them with requisite interventions adequate to help people navigate grieving phases in life trajectories.
As a form of school orientation to meet emergencies, emergency call lines for various emergency services in schools, such as crisis counselling, conflagration, flooding, emergency shooting, building collapse, etc., should be given to students and staff to reach out to helpers during emergencies. In addition, safety tips such as those useful during communal war (e.g., turning off light at night, lying down during sounds of close gun shooting), safety tips during stampede (such as when leaving an overcrowded place with a narrow gate), how to lie when one falls during stampede, how to escape early suffocation during inferno before arrival of professional help, how to carry accident victims, etc., should be taught to students.
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