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This investigation investigates the utilization of Chat GPT as an instrument for improving the 
writing abilities of EFL (English as a Foreign Language) students in Indonesia. The paper 
explores the potential of Chat GPT, an AI-based technology, to enhance students' descriptive text 
writing skills by incorporating it into classroom instruction through a literature review. The 
paper investigated the obstacles encountered by Indonesian learners, including obstacles in the 
use of appropriate tenses, punctuation, and the expression of ideas. The research underscores that 
conventional teaching methods frequently fail to captivate students; conversely, Chat GPT 
provides learners with immediate feedback, alleviates anxiety, and fosters creativity. Chat GPT 
cultivates a more interactive and engaging learning environment by assisting students in 
ideation, outlining, and enhancing their grammar and vocabulary. The results emphasize the 
beneficial effects of Chat GPT on writing motivation and creativity, indicating its potential as a 
valuable tool for teaching writing skills. The study concludes by suggesting that additional 
empirical research be conducted to investigate the more extensive implementation of Chat GPT in 
educational environments.  

  
INTRODUCTION  
The most critical skill in the twenty-first century is writing, as it enables individuals to 
communicate across continents, countries, states, and regions (Rao, 2017). According to 
ELbashir (2023), writing is indispensable for engaging with ideas, comments, and 
behavior by transmitting messages, essays, articles, emails, or papers for a variety of 
purposes. Thus, they must acknowledge their audience, which may consist of adults, any 
number of citizens, or both. It is employed to determine their writing styles, including 
the use of colloquial words, sentence structure, and formal or informal situations.  
  
 Nevertheless, a significant number of Indonesian students believe that the acquisition of 
writing skills is a challenging endeavor due to a variety of factors. Initially, the students 
asserted that it was imperative to employ appropriate grammar, punctuation, and tenses 
when learning to write. Additionally, they required assistance in articulating their 
thoughts, which included the identification of pertinent sources and topics. Additionally, 
Ningrum et al. (2023) contend that students encountered obstacles when practicing 
writing in an instructional environment that utilized English as the primary language. 
Bozic (2023) asserts that these conditions were precipitated by educators who failed to 
implement engaging and interactive media in their writing instruction. Consequently, 
the students' writing abilities are impacted by their lack of interest in the materials that 
the teacher has prepared.   
  
 Consequently, technology is a critical component of education in the digital era, as a 
variety of tools and resources are incorporated into the classroom to improve learning 
outcomes. Chat GPT, a tool used in the English classroom, is one of the technologies that 
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can facilitate learning. Katar et al. (2023) contend that Chat GPT has undergone 
substantial improvement and has transitioned from a mere concept to a widely used 
technology in a variety of sectors, such as financial transportation, medical care, and 
education. Consequently, the students' writing abilities are impacted by their lack of 
interest in the materials that the teacher has prepared. Hawanti (2023) has also discovered 
that Chat GPT instruction reduces students' apprehension regarding learning and 
influences their psychological well-being in English classes. Chat GPT gives pupils 
immediate feedback, enabling them to promptly rectify any errors. This rapid feedback 
cycle prevents students from dwelling on their errors, thereby alleviating anxiety. Chat 
GPT enables students to learn at their own tempo, allowing them to take the time 
necessary to comprehend concepts, practice writing, and receive feedback without 
feeling rushed. According to Ni Putu (2023), Chat GPT has the potential to promote 
personalized learning and responsibility, as well as to establish objectives and make 
decisions regarding English language acquisition (Ni Putu, 2023).   
  
 Furthermore, Chat GPT has a substantial positive influence on the motivation of pupils 
to learn (Hanum Siregar et al., 2023). The study will concentrate on the use of chat GPT 
as a learning medium in the descriptive text to teach English writing skills, thereby 
addressing the divide. This research has the potential to make a significant contribution 
to the field of education by offering a comprehensive understanding of the efficacy of 
Chat GPT technology in improving the writing abilities of students. It can also assist 
educators, curriculum developers, and policymakers in comprehending the potential 
benefits and drawbacks of integrating AI technology into the educational environment. 
Teachers can enhance the effectiveness and engagement of writing instruction by 
comprehending how to incorporate this technology into their pedagogical approach.   
  
LITERATURE REVIEW   
Sa'adah (2020) elucidates that writing is a communication activity that is facilitated by 
language in order to express one's opinions, arguments, and ideas. Akhadiah (2012) 
posits that writing can encompass a variety of elements, including information, ideas, 
and thoughts, in order to provide a written account of an individual's activities. The 
acquisition of writing skills is not an automatic process; it necessitates knowledge, 
planning, and a continuous process to produce a high-quality composition.   
  
Brown (2012) elucidates that the writing process encompasses the following: planning, 
drafting, revising, editing, and publishing. The initial phase of the writing process is 
planning. During this phase, the authors are required to organize their thoughts, develop 
concepts, and establish the framework of the composition. During the planning phase, 
writers must establish precise objectives and take into account the purpose and audience 
of the writing task. This phase entails the development of concepts, the creation of an 
outline, and the determination of the piece's overarching structure.   
  
The writer proceeds to the composing stage after the planning phase is concluded. During 
this phase, they begin to organize their thoughts into sentences and paragraphs, thereby 
generating the initial manuscript of the composition. At present, the writer should refrain 
from obsessing over precision and instead focus on the expression of their ideas. Drafting 
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enables the investigation of various methods to communicate ideas and the development 
of the initial content.   
  
The reviewing phase entails a critical evaluation of an initial draft to evaluate the overall 
coherence, clarity, and efficacy of the writing. Writers, instructors, or peers may furnish 
feedback during this phase. The reviewing phase assists writers in identifying areas for 
development and refining their work prior to progressing to the subsequent phase.   
  
Editing is the concluding stage of the writing process, which is dedicated to the 
enhancement of the composition's language, grammar, punctuation, and style. During 
the editing process, the writer should prioritize sentence structure, word selection, and 
overall language proficiency. The objective of this phase is to enhance the text's 
readability and clarity while simultaneously adhering to the standards for acceptable 
written communication. Additionally, the writer advances to the publishing phase 
subsequent to the editing process. At this stage, the writer presents the intended audience 
with a refined, finalized version of the work (Mammadova, 2021).   
  
Brown (2012) also emphasizes that indicators of writing skills encompass a variety of 
factors, including the following: (1) the development of a high degree of organization in 
their writing when developing ideas and information, (2) the use of a suitable topic and 
control in writing, (3) the use of complex grammatical devices for emphasis and emphasis 
(grammar), (4) the use of correct spelling, punctuation, and capitalization (mechanics), 
and (5) the strategic selection of words (vocabulary).  
  
Texts are classified into various forms by Gerald (2020), including transactional texts, 
interpersonal texts, brief functional texts, and long functional texts. We will concentrate 
on descriptive text that is a component of extended functional text in this investigation. 
A descriptive text is a piece of writing that elucidates the sensations, sounds, emotions, 
or words associated with an object. In order to create a descriptive text that is effective, 
the writer must be able to delve into their idea, and the reader should be able to discern 
the object in the text (Mammadova, 2021).   
  
According to Wardiman (2015), descriptive writing can be achieved by employing a 
descriptive that is akin to a word image, which enables the reader to envision the object, 
location, or individual. A description writer who is exceptional is akin to an artist who 
creates a distinct image in the reader's mind. The three categories of descriptive texts are 
as follows: describing individuals, describing place, and describing a unit of time 
(Wardiman, 2015). The generic structure of descriptive text is divided into two 
components: 1) the introduction, which introduces the character, and 2) the description, 
which describes the character. This implies that a descriptive text comprises two 
components: one that elucidates a phenomenon (identification) and another (description) 
that illustrates its components, qualities, or characteristics.   
  
Chat GPT is one of the media that can be used to teach writing, as it can assist in the 
generation of ideas for descriptive text. Imran (2023) asserts that Chat GPT can be 
employed to obtain inspiration or a commencing point in relation to a particular topic, 
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setting, or character. Additionally, Chat GPT can offer evocative phrases and synonyms 
to improve the text's vividness and engagement by expanding the vocabulary. Chat GPT 
can also generate detailed descriptions of objects, locations, people, or events from 
minimal input, thereby providing additional details that can be incorporated into the text. 
Božić (2023) has elucidated that Chat GPT can offer students creative ideas and 
inspiration for descriptive writing. Additionally, it encourages students to think 
creatively and create more imaginative works. It is highly beneficial for the in-real-time 
identification of areas for development and the refinement of their skills. Subsequently, 
Chat GPT can assist students in expanding their vocabulary and enhancing their 
language skills by providing them with exposure to a wide variety of sentence structures 
and vocabulary in the responses.  
  
RESEARCH METHOD  
The literature review methodology was employed in this paper. The data used in this 
study was obtained from scholarly journals and texts (J. W. Creswell, 2012). To collect 
relevant information, concerns, and patterns regarding the incorporation of Chat GPT as 
a media in the teaching of English writing. A series of systematic phases was employed 
to compile the literature. At first, the primary method of accessing scholastic literature 
was through free internet databases such as Google Scholar, Science Direct, and 
ResearchGate. During this phase, the author incorporated additional combination 
keywords, including "Chat GPT" or "artificial intelligence," "teaching writing" or 
"teaching composition," and "English teaching and learning." The author subsequently 
organized the downloaded articles into distinct themes, including the definition of Chat 
GPT, the significance of teaching writing in education, and the implementation of writing 
instruction and learning. This work was designated as a descriptive review.   
  
The author conducted a comprehensive search for published literature and categorized it 
according to specific and preferred subjects in order to obtain dependable information. 
The author conducted a comprehensive examination of the literature, with a particular 
emphasis on specific categories. Subsequently, they elaborated on the research subject, 
pinpointed any deficiencies in the existing body of knowledge, and derived pertinent 
conclusions. A database was established by the authors through the analysis of published 
literature, which was conducted as a descriptive review. The objective was to discern any 
discernible patterns or draw general conclusions regarding the advantages of extant 
conceptualizations, propositions, methods, or findings (G. Paré, M. C. Trudel, M. Jaana, 
and S. Kitsiou, 2015).  
  
RESULTS AND DISCUSSION  
Brown (2012) divides the writing instruction process into three stages: prewriting, 
whilewriting, and post writing activities. A prewriting activity is a process in which the 
instructor brainstorms with students and provides them with text to inspire them prior 
to teaching. Subsequently, the instructor collected pertinent information and resources 
regarding the writing subject. Therefore, in order to facilitate the writing process, 
students arrange their ideas into a structured outline.   
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In order to generate ideas for their writing topics, the teacher encourages students to 
brainstorm ideas, outline their thoughts, and plan their writing using Chat GPT. They are 
able to input prompts that are pertinent to the theme they wish to write about, and Chat 
GPT can generate a list of potential ideas. Secondly, Chat GPT can help students develop 
an outline for their writing. Students can obtain a structured outline that they can 
subsequently customize by supplying a fundamental prompt.   
  
Whilst-writing is an activity in which students begin to compose the initial version based 
on the outline, with the primary objective of capturing ideas without concern for errors. 
Subsequently, the instructor motivates students to compose freely in order to cultivate 
their ideas and thoughts. The teacher then provides peer evaluation or feedback to 
identify areas for improvement. The teacher also permits students to verify grammar, 
vocabulary, punctuation, spelling, and stylistic errors through the use of Chat GPT.   
  
Students contribute to the composing process by providing language, structure, and 
content. Additionally, students may utilize Chat GPT to acquire writing prompts or 
sentence starters to stimulate their creative writing.  
  

  
(Figure 1. Prompt for writing using Chat GPT)  

  
To commence a paragraph that they can use as inspiration, students encounter difficulty 
in the generation of sentences and paragraphs. Alternatively, Chat GPT can be employed 
to identify the appropriate vocabulary, grammar, and mechanics of writing (including 
orthography, punctuation, and capitalization) in order to compose a straightforward 
paragraph. The implementation of Chat GPT in the writing process has the potential to 
inspire students to pen straightforward paragraphs that showcase their creative and 
pleasurable writing abilities during the learning process.   
  

 
Figure 2 Searching information of place using Chat GPT  
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Figure 3 Verifying grammar using Chat GPT)  

  

 
Figure 4 Result of checking grammar using Chat GPT)  

  
 The writing materials are the focus of the while-writing activity. The teacher can 
supervise while-writing activities by utilizing Chat GPT to provide tools. The practice 
involves the examination of grammar, topic ideas, vocabulary, and mechanics. The final 
stage is a post-writing activity in which students prepare the final version of the writing 
after revisions and editing. Second, the process of accumulating the students' 
assignments and sharing the work with other students. Finally, students are encouraged 
to contemplate the final product and the writing process.   
  
There is a discussion regarding the potential of Chat GPT as a learning medium for the 
instruction of writing to EFL students. Learning media such as Chat GPT can assist 
students in the discovery of novel concepts for the composition of descriptive texts and 
the development of novel concepts. It can also foster students' creativity in writing by 
facilitating the process of identifying the generic structure of specific texts. Additionally, 
Ni Putu (2023) notes that Chat GPT is employed as a tool that enables students to gain a 
deeper understanding of concepts, practice writing, and receive feedback from the extant 
features of it.  
  
According to Hanum Siregar et al (2023), Chat GPT has the potential to enhance the 
vocabulary and grammar skills of students in writing activities. Chat GPT is recognized 
for its rapid feedback feature, which enables students to receive immediate feedback on 
their writing by engaging with Chat GPT to verify their grammar. It is beneficial for 
students to identify areas for improvement and refine their skills in real-time, ensuring 
that they have no difficulty comprehending a paragraph that has been developed based 
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on their own knowledge. Prananta et al (2023) also contend that Chat GPT facilitates the 
expansion of students' vocabulary, despite the fact that students are exposed to a wide 
variety of vocabulary. Chat GPT has the potential to help students improve their writing 
skills during pre-writing activities, which can be an explanation. Chat GPT effectively 
encourages students to generate ideas, thereby facilitating the production of written work. 
Therefore, it is advantageous for students to compose straightforward writing 
assignments rather than those that require intricate contexts.   
  
It is inferred that Chat GPT has a significant positive influence on the motivation of 
students to learn, as it provides them with engaging learning methods that ensure that 
the learning activities in the classroom are not monotonous. Therefore, learning methods 
are also crucial and are incorporated into the process of learning to write. The teacher 
maintains control and supervision of the classroom environment while conducting 
writing exercises. Students are more engaged in the use of Chat GPT as a learning 
medium during the planning and drafting phases, as they prefer to engage with 
technology over lecture-based learning methods that do not incorporate media. 
Consequently, students demonstrate enhancements in content and organization when 
the teacher offers the opportunity to utilize GPT Chat during the writing phase of a text. 
This approach ensures that students are focused on the learning process, and the teacher 
serves as a facilitator.   
  
Furthermore, the implementation of Chat GPT may serve as an incentive for the 
advancement of educational AI tools that are incrementally more sophisticated and 
focused. Developers may concentrate on developing applications that are specifically 
tailored to educational purposes, integrating features that cater to the distinctive 
requirements of students and educators. Additionally, there is the potential to establish 
collaborative platforms that allow students to engage with Chat GPT as a learning media, 
thereby enhancing their writing abilities and cultivating a supportive learning 
community.  
  
CONCLUSION  
This investigation demonstrates that the utilization of GPT Chat as a learning medium 
has a beneficial effect on the writing process of EFL students. Chat GPT has the potential 
to enhance students' motivation to learn writing. An engaging classroom environment is 
fostered by the implementation of technology. It is recommended that empirical research 
be conducted to demonstrate the potential of technology to motivate students in the 
acquisition of English, particularly in the development of writing skills, as this study has 
limitations due to its literature review.  
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