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In this era of information openness, the identity and nationalism of a nation can be threatened. 
For this reason,  history learning that relies solely on textbooks must be abandoned, because it 
provides minimal information and does not provide a meaningful learning experience. History 
education that relies solely on textbooks only teaches general/national material, which may be 
less relevat to the environment and experiences of students, even though the purpose of history 
education is to shape the character of the nation, which has a spirit of nationalism and 
patriotism. On the other hand, there are many local events that have local wisdom and are 
related to national events whose impact is felt directly by students. For example, the local 
history of Banten, where evidence still exists, can be used as more interesting teaching resource 
because students can feel a direct connection that enables historical that links historical 
understanding and awareness. This is part of a contextual history learning strategy. History 
learning that links historical material with the environment and other relevant material so that 
history learning can be more creative, innovative, and effective in achieving learning objevtives. 

 

 
INTRODUCTION 
     In the era of globalization and digital openness, students are increasingly exposed to 
diverse cultural influences that may weaken their sense of identity and nationalism. The 
younger generation tends to consume information rapidly through digital media. This 
is in line with data from Good Stats, which states that 63% of Gen Z's total activities 
involve scrolling through social media to fill their free time (Sugiarti, 2025). This activity 
is more dominant than any other activity. This shows the intensity of receiving 
information from the global internet, often detached from local cultural and historical 
values. In this context, history learning that only emphasizes textbook-based national 
narratives becomes less meaningful (López Rodríguez, 2020), as it fails to connect 
directly with students’ immediate environment. Local history, which is rich in cultural 
values and direct historical evidence, remains underutilized in classroom practices, 
even though it has the potential to strengthen character formation, patriotism, and 
historical awareness. 
     Previous studies on history education reveal three dominant patterns. First, studies 
focusing on textbook-centered approaches, which tend to prioritize national narratives 
while overlooking local contexts (Grever & van der Vlies, 2017; Sakki, 2025; Voss & 
Silfies, 1996). Second, studies that emphasize character education through history 
learning, highlighting how historical materials can be linked to nationalism and 
patriotism (Jaskułowski et al., 2018; Jaskulowski & Surmiak, 2017; Sarkar, 2022). Third, 
studies on contextual-based learning models, which show that integrating local wisdom 
into classroom practices makes learning more relevant, engaging, and effective (Leton et 
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al., 2025; Pratama et al., 2017; Salmia et al., 2024). However, research that specifically 
integrates local history developed in the community into contextual-based learning at 
the high school level is still limited. 
     Prelimininary research findings indicate that approximately 80% of students have 
limited knowledge of national heroes who played significant roles in resisting Dutch 
colonialism. Furthermor, many students are unfamiliar with the historical figures after 
whom the streets surrounding their schools are named. This condition reflect a low 
level of understanding of local history, despite the fact that the Province of Banten holds 
a crucial place in Indonesia’s historical development. The history of Banten 
encompasses several important periods, ranging from the prehistoric era, the 
Hindu-Budhhist period, and the Islamic era, to the Dutch colonial period, which 
immortalized in Multatuli’s Max Havelaar, and the era of the national revolution. 
     This study aims to explore the integration of local Banten history into history 
learning through contextual-based learning strategies at SMAN 1 Rangkasbitung. The 
research is guided by the following questions: (1) Why is contextual-based history 
learning seen as important in improving the quality of history learning? (2) How are 
contextual-based learning strategies implemented to integrate local history into history 
education? (3) What impact does the integration of local Banten history have on 
students’ historical awareness, nationalism, and learning motivation? The answers to 
these three questions will comprehensively explain how aspects of local history 
contribute to building contextual history learning. 
     This study argues that integrating local Banten history through contextual-based 
learning strategies can significantly enhance students’ historical understanding and 
strengthen their sense of identity. Banten has a wealth of local heritage and historical 
events that can be used as concrete learning resources to make historical narratives 
more relevant to students. By connecting local experiences with broader national 
history, students not only gain factual knowledge but also develop a deeper awareness 
of their cultural roots, critical thinking skills, love for their homeland, and patriotism. 
Thus, contextual-based learning provides a promising path to make history learning 
more meaningful, innovative, and in line with the goals of character education. And 
students’ everyday experiences to construct meaningful understanding (Tari & Rosana, 
2019). This daily life can be personal, social, or environmental life that is close to 
students. This contextual connection encourages students to interpret knowledge 
through situations that feel relevant to their own lives. Prior studies consistently 
demonstrate that such contextual engagement enhances both higher-order thinking and 
comprehension (Hidayat & Syahidin, 2019; Widiastuti, 2017). In addition, the goal of 
CBL is for students to not only master the material cognitively, but also to develop 
problem-solving skills and be able to apply them in real life (Yuberti et al., 2019). 
     This method is even known to be more effective than conventional learning methods 
(Bahtaji, 2021; Wen & Katt, 2019). However, as Mkimbili et al. (2017) note, CBL 
implementation often faces contextual limitations – an issue particularly relevant in 
regions like Banten, where localized historical resources are not yet fully utilitized in 
school curricula. In history learning, which today is not only about memorization but 
also encourages critical and analytical thinking skills, CBL plays a very important role. 
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This approach accommodates critical-analytical thinking skills in solving contextual 
problems (Sanjaya, 2021). Furthermore, history subject matter consists of past events 
that are relevant to current conditions (Van Straaten et al., 2016). Historical events 
themselves have already occurred, but their impact can still be felt today. Therefore, 
history should be taught contextually, connecting past events with the present context 
(van Straaten et al., 2019), so that students gain learning experiences that are 
meaningful to their real lives. In this regard, integrating local Banten history into 
contextual-based learning offers a strategic way to make historical study more relevant 
and engaging for students. 
 
RESEARCH METHOD 
     This development research uses the R&D (Research and Development) method. 
Setyosari states that R&D research is a systematic study to design, develop, and 
evaluate programs, processes, and learning outcomes that must meet the criteria of 
internal consistency and effectiveness (Setyosari, 2016). Meanwhile, according to Borg 
and Gall, as cited by Setyosari, there are two main objectives to be achieved in 
development research, namely developing products and testing the effectiveness of 
products in achieving objectives. In other words, research is used to produce certain 
product and test their effectiveness. 
     The development of local history as a learning resource in history lessons on the war 
against colonialism and imperialism through a contextual learning model using the 
ADDIE (Analysis, Design, Development, Implementation, Evaluation) approach. The 
research procedure for the ADDIE approach can be illustrated in the following diagram: 
 
 
 
 
 
 
 
 
 
 
 

 

 

     The steps in developing the ADDIE Model approach begin with conducting a needs 
analysis, divided into an analysis of the characteristics and needs of students and the 
educational environment. The results of this analysis are then used to develop a product 
design, which involves determining the relevant material and local history, the form of 
posters, and determining relevant images and videos/films related to the material. 
After that, the Product Design is developed by conducting FGD (Focus Group 
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Discussion) and product assessment, covering content/material and product design by 
experts in their respective fields, outside the research team (11) (Suparman, 2002), then 
implemented and evaluated. Product evaluation is intended to assess the effectiveness, 
weaknesses, and strengths of the developed product. Subsequently, based on the 
evaluation results, revisions are made. 
     Procedural steps for developing hyperlink posters include: 
1.​ Analyze learning needs and objectives 
2.​ Develop a flow chart; determine relevant local materials and history 
3.​ Developing the product design; designing the hyperlink poster 
4.​ Sorting and integrating images, videos/films in accordance with the lesson 
material and learning objectives 
5.​ Product feasibility assessment by experts and group discussions 
6.​ Product testing 
7.​ Revisions 
8.​ Implementation 
9.​ Evaluation; assessing the effectiveness of the product, its strengths and 
weaknesses. 
     Data collection techniques were carried out through observation, questionnaires, 
interviews, and documentation. The data collection procedure was carried out through 
preliminary research and formative evaluation, namely one-to-one expert, one-to-one 
student, small group, and field trial. The data analysis technique in this study used data 
triangulation. Meanwhile, the research data obtained from the questionnaire was 
analyzed using percentage frequency. The questionnaire instrument referred to 
indicators of innovation, creativity, effectiveness, efficiency, and enjoyment. 
     The questionnaire was distributed in grade XI as the class used for product testing. 
The testing was conducted in three classes, namely two social studies classes and one 
science class, each with 36 students, for a total of 108 respondents. The questionnaire 
was closed-ended, meaning that respondents only had to check “Yes” or “No.” The 
results of the questionnaire were calculated as percentages using a formula. The results 
were analyzed using descriptive qualitative methods. 

X x 100% = P N 
Explanation 
X = respondent volume 
N = total number of respondents  
P = percentage 

 
RESULTS AND DISCUSSION 
1. The Urgency of Contextual-Based History Learning for Students of SMAN 1 
Rangkasbitung Banten 
     History education at SMAN 1 Rangkasbitung was initially conducted using a 
textbook-based learning scheme that emphasized textbooks as the main source of 
learning. Both teachers and students relied solely on the contents of textbooks as a 
source of learning and generally did not utilize other elements such as archives, 
documents, artifacts, or even oral traditions as sources of learning. This learning model 
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was top-down in nature, whereby the knowledge sourced from history books was final 
knowledge that students simply had to accept without further exploration. This model 
also does not stimulate students to think critically about history. Students are only 
directed to remember historical events and figures based on what is written in 
textbooks. As a result, the evaluation orientation is also limited to measuring the ability 
to remember the contents of the book and does not accommodate students to think 
analytically and critically.  
     Textbook-based learning is also considered boring, burdensome, and irrelevant to 
students' daily lives. One-way and monotonous delivery of material is considered 
boring because it positions students as passive subjects who are not involved in the 
learning process (Kleiman & Association, 1977). They only focus on listening and 
paying attention without further exploration of the material, which is considered 
standard, and the variety of learning methods is usually limited (Russell & Pellegrino, 
2008). In addition, this type of learning also requires students to memorize historical 
facts chronologically, forcing them to remember historical material without any 
contextual analysis to facilitate understanding. Moreover, the material taught is 
generally irrelevant to students' daily lives. Most of the material in history books is 
general in nature, meaning that it only covers historical phenomena or events on a 
national or global scale, while local historical aspects are neglected. Students feel that 
history learning is something that is far from their real experiences and is not very 
enjoyable. Ultimately, this affects how learning takes place and has an impact on 
student achievement and learning outcomes. 
     In line with several important points criticized from the textbook learning above, this 
study captures that contextual-based history learning is necessary. Utilizing local 
history is known to improve the quality of learning and address students' tendency to 
feel bored (Magro et al., 2014). Local history that is familiar to students is an important 
aspect that needs to be integrated into teaching materials and learning. Through 
attention to and involvement with local history, students can feel an emotional 
connection to historical events, understand the cultural identity of their environment, 
and see the relevance of history in their daily lives (Junaidi, 2018). Moreover, there are 
many local events that contain local wisdom and are related to national events whose 
impact is felt directly by students. For example, the local history of Banten, where 
evidence still exists, can be used as a more interesting learning resource because 
students can feel a direct connection that facilitates historical understanding and 
awareness. This is part of a contextual history learning strategy. History learning 
connects historical material with the environment and other relevant material so that 
history learning can be more creative, innovative, and effective in achieving learning 
objectives. 
     The following are the results of observations and questionnaires conducted on 
students, which show their interest in contextual history learning (Table 1) and the 
urgency of learning about local heroes (Figure 1). 
 

Table 1. Results of observations of students regarding the need for contextual history 
learning 
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N
o 

Aspect Data 

1 Local 
history 

Students are more interested when history 
lessons cover the history of Banten, especially 
that related to Rangkasbitung. 

2 Recent 
events 

Students are more enthusiastic when historical 
events are linked to their everyday realities. 

3 Local 
figures 

Students appear more inspired when they learn 
about local figures who are connected to their 
regional identity (Rangkasbitung). 

Source: data obtained from observation results, 2025 

 
Figure 1.  The Urgency of Learning About Local Historical Figures According to 

Students' Perspectives 

     The data in Table 1 above shows the results of observations of students. It is known 
that students have a greater interest in history learning models that relate to the local 
context or contexts that are close to their daily lives. Materials that highlight local 
history, particularly Banten and Rangkasbitung, are considered more relevant because 
they are able to build emotional closeness and a sense of belonging to history. These 
local figures represent the students' regional identity and are able to build students' 
enthusiasm in strengthening their cultural identity. This data is relevant to the 
questionnaire results shown in Figure 1, where 54% of students agreed, 44% strongly 
agreed, and only 2% were unsure that knowing the figures of Banten's fighters was 
important. This percentage shows that almost all students recognize the historical value 
of local figures. 
 
2. Implementation of Contextual-Based Learning Strategies in Integrating Local 
History 
     Based on the explanation of the urgency of developing a history learning model that 
emphasizes contextualization through the use of local history, this study then 
formulated a relevant module. The module is in digital form, or known as an e-module, 
which is used as teaching material based on local history. The presence of this e-module 
is expected to facilitate students in understanding historical events that are close to their 
environment, so that learning is not only rote memorization, but also fosters critical, 
reflective, and contextual thinking skills. In addition, this e-module is designed to 
support 21st-century learning by utilizing digital technology, making it more 
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interactive, flexible, and in line with the characteristics of the current generation. The 
stages of implementing the e-module can be seen in the following chart: 
 
 
 
 
 
 
 
 
 
 
     Figure 2 above shows the stages of the process of developing a contextual-based 
e-module for history learning. The implementation stages of the e-module can be 
classified into three main activities. First, the diagnostic assessment stage, which 
involves analyzing the needs and characteristics of students through observation, 
monitoring, and question-and-answer tests. The initial diagnostic results showed that 
students at SMAN 1 Rangkasbitung were unfamiliar with the local heroes in their area. 
This was evident when the teacher asked who K.H. Nawawi was, after whom a street 
not far from the school was named, and the students did not know or recognize him at 
all. Another case was found when the teacher asked about the names of the Saidjah 
Adinda Library and the Multatuli Museum, located in the Rangkasbitung town square, 
Lebak Regency. The students were completely unable to explain aspects of local history 
that were close to them. Almost none of the questions asked by the teacher were 
answered by the students, indicating a very low level of understanding of local history, 
even though local figures provide identity and values of struggle in defending the 
sovereignty of their region and country. 
     The second stage involves planning and design. The initial data obtained from 
identifying students' knowledge of local history is then recorded and mapped, 
identified, and developed into a local history-based e-module. Once the e-module has 
been developed, it is implemented. At this third stage, the teacher's ability to apply 
learning strategies and methods is crucial to the successful implementation of the 
module in the learning process. In addition, the teacher's teaching style and the use of 
facilities and infrastructure in the vicinity of the educational unit also play an important 
role. When implementing the e-module, the teacher wore traditional Badui batik 
clothing as a representation of local culture and to attract the students' attention. Before 
starting the class, the teacher asked the students about the batik he was wearing, and 
the students responded positively. They knew exactly what the batik was, and then the 
lesson began. The contextual e-module-based learning was carried out by displaying 
the e-module, which was the result of the development of essential and contextual 
(eventual) material. The material not only explained the figures of the fighters in the 
textbook, but also included local figures from the Banten region, such as Sultan Ageng 
Tirtayasa, K.H Nawawi, and others. 
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3. The Impact of Integrating Banten Local History into History Learning: The Success 
of the Module 
     This section presents the results of a survey conducted among students on the 
implementation of history learning modules that emphasize contextualization, namely 
the use of local history as part of learning. The survey data shows that the module can 
increase students' interest in learning, facilitate their understanding of historical 
material because it is related to their surroundings, and encourage the growth of 
identity awareness and pride in regional history. In addition, students also consider that 
this approach makes the learning process more relevant to their majors and is 
considered more meaningful than conventional methods, which tend to be 
textbook-based. Details of the survey results can be seen in the following table. 
 

Table 2. Results of student responses to the contextual history learning module 
questionnaire 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: data 
processed 
from 

questionnaire survey results, 2025 
 

     The results of a survey on the implementation of contextual history learning modules 
showed positive responses from students. Most students assessed that these modules 
contained new material that provided a different learning experience from conventional 
learning, with an approval rating of 82%. Aesthetics also played an important role, as 
evidenced by 87% of students who said that the design and appearance of the 
e-modules were attractive and supported their engagement in digital learning. In terms 
of content, the majority of students, 94%, found the material easy to understand because 
it was presented in a way that was appropriate for the level of understanding of high 
school students. In addition, 80% of students rated the interactive features in the 
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N
o Component Description 

Survey 
Percentag
e (Agree) 

1 Up-to-date 
material 

The module provides a fresh and 
different learning experience from the 
material that students usually receive. 

82% 

2 Attractive design 
and appearance 

The color design and appearance of 
the E-Module are attractive. This 
aesthetic factor has proven to play a 
major role in supporting student 
engagement in digital learning. 

87% 

3 Easy to 
understand 

The content is easy to understand. This 
means that the language and 
presentation style are appropriate for 
the comprehension level of high 
school students. 

94% 

4 Interactive The interactive features provided work 
well in encouraging student 
engagement. 

80% 

5 Relevance to the 
subject 

The content of the module is 
considered relevant to the students' 
majors. 

66% 

6 Inspiration for 
historical works 

The module helps foster students' 
creativity. 

80% 
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module as effective in increasing learning participation, while 66% of students 
emphasized the relevance of the content to their majors. Equally important, 80% of 
students admitted that this module inspired them to produce more creative historical 
works. These findings indicate that contextual modules not only enrich the learning 
experience but also increase students' motivation, engagement, and creativity in 
studying history. 
     The findings of this survey show that a contextual approach to history learning can 
address a classic problem in history education, namely the tendency to focus on factual 
memorization, which often distances students from the substantive meaning of past 
events. From a constructivist perspective, the learning experience offered by this 
module provides space for students to construct knowledge through active engagement 
and interaction with material that is relevant to their context. This is in line with 
Vygotsky's idea of the importance of scaffolding, whereby material is structured 
according to students' level of understanding, enabling the creation of an optimal zone 
of proximal development (Nordlof, 2014; Sanders & Welk, 2005). Furthermore, the 
module's success in sparking student creativity shows that history learning can move 
beyond its informative function toward a transformative function, namely encouraging 
critical awareness and the ability to produce new representations of history. 
Transformative learning,  more than just assimilating knowledge, develops critical 
thinking (Mezirow, 1997). Thus, the implementation of this module not only strengthens 
the cognitive dimension but also fosters the affective and creative aspects that are 
essential in shaping historical literacy in the 21st century. 
 
CONCLUSION 
     Research on Contextual-Based Learning Strategies through the Integration of Local 
Banten History in History Learning at SMAN 1 Rangkasbitung revealed that the 
implementation of contextual-based history learning modules has a significant positive 
impact on students’ learning experiences. These modules not only facilitate better 
understanding of historical material and enhance engagement in the learning process, 
but also foster motivation and stimulate students’ creativity in constructing more 
meaningful historical knowledge. Students discovered that history learning is not 
merely about rote memorization or passive absorption of facts, but can be experienced 
as an engaging and relevant exploration connected to everyday life. 
     However, this study also has certain limitations. The research primarily focused on 
students’ perceptions to explore their immediate learning experiences, which limits the 
evaluation of long-term impacts such as knowledge retention, academic performance, 
or behavioral indicators of patriotism and critical thinking. In addition, the study was 
conducted within a single school setting and over a relatively short implementation 
period, so the findings may not fully represent broader educational contexts. 
Furthermore, triangulation involving teachers or experts was not extensively applied, 
which may have restricted the depth of interpretation. Therefore, future research could 
expand the study by incorporating multi-perspective data sources, longer observation 
periods, and comparisons across different regions or learning models to gain a more 
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comprehensive understanding of how contextual-based approaches strengthen 
historical literacy in a sustainable and transformative way. 
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